
Developmental Writing Scale (DWS) 
C

rit
er

ia
: 1. Drawing 2. Scribbling 3. Letter strings

(no groups) 
4. Letter strings
grouped in words 

5. One intelligible word 6. Two to three
intelligible words 

7. Three or more different
intelligible words in a list 

D
es

cr
ip

tio
n:

 Lines and curves that 
appear to represent 
objects 

Continuous vertical, 
circular, or wavy lines 
arranged 
linearly across the 
page, which may 
include letter-like 
forms, but with the 
majority of shapes 
not recognizable as 
letters. 

Handwritten or typed 
strings of letters but 
not grouped 
into words. 

Strings of letters 
grouped into 
“words” (i.e., with 
spaces 
between at least two 
groups of letters) but 
with no 
intelligible words. 

Strings of letters grouped 
into “words,” with only one 
possible real word (i.e., two 
or more letters in length) 
set apart, written 
repeatedly (e.g., dog, dog, 
dog), or embedded in a 
string of letters. 

Two or three different 
intelligible words 
embedded in strings, 
separated by spaces, or 
in a list format. Single 
letter words such as “I” 
and “a” must be 
separated by spaces to 
count as an intelligible 
word. 

Three or more related 
words. 

Ac
co

m
m

od
at

io
n:

 Selection of a picture 
by a child who cannot 
hold 
a traditional pencil or 
marker 

Alphabet display (e.g., 
paper copy) and 
standard 
or electronic keyboard 
access (e.g., on screen 
keyboard or AAC 
system) 

Alphabet display (e.g., 
paper copy) and 
standard 
or electronic keyboard 
access (e.g., on screen 
keyboard or AAC 
system) 

Word bank or word 
prediction software 

Word bank or word 
prediction software 

Word bank or word prediction 
software 

Ex
am

pl
e:

 Hya L 
kirio s 
pDriD 

IMPICOTheC 
fIWATMIWI 
SWTPTSZ 
iYEMGTTOWEFCJP 
WTMrCS 

IYTKTOSMN 
THETR 

(I like to swim under 
the water.) 

 A ERO AND 
A. FIRE ERO AND
B. A. LITE ERO AND.
C. A ICE ERO.

IflQHE

ImaBPNBA

IMgletovefletrp

AMASTR
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 C
rit

er
ia

: 8. Partial sentence of
more 
than three words 

9. One to two
complete 
sentences 

10. Three or
more unrelated 
sentences 
(neither coherent 
nor cohesive) 

11. Three or more
related sentences 
(coherent but 
limited cohesive) 

12. Three or more related
sentences that cannot be 
reordered (coherent and 
cohesive) 

13. Two coherent
paragraphs of at 
least three
cohesive 
sentences each 

14. Three or more coherent
paragraphs of at least 
three cohesive 
sentences each 

D
es

cr
ip

tio
n

: 

More than three 
different intelligible 
words, with at least two 
of them in a partially 
formed sentence (i.e., 
grammatically related 
parts of a phrase, 
clause, or sentence). 

Sentences have a 
subject phrase and a 
verb phrase. End 
punctuation 
is not necessary. 

Sentences have no 
coherent topic (i.e., 
sentences are not 
related). 

Organized writing with 
three or more 
sentences on a 
coherent topic but with 
limited cohesion 
between sentences 
(i.e., sentences can be 
reordered without 
changing meaning). 

Organized writing with a 
coherent topic (i.e., on a 
consistent theme) and use of 
cohesive devices (e.g., pronoun 
or synonym replacement, logical 
connectors, subordinating 
conjunctions, conclusions that 
refer to prior content) across 
three or more sentences so that 
sentences cannot be reordered 
without changing meaning. 

Organized writing 
with a coherent 
main topic and two 
cohesive 
subsections 
(subtopics or story 
parts), with at least 
two sentences 
elaborating the 
meaning of each. 

Organized writing with a 
coherent main topic and at 
least three cohesive 
subsections (subtopics or 
story parts), with at least two 
sentences elaborating the 
meaning of each. 

Ac
co

m
m

o 
da

tio
n:

 Word bank or word 
prediction 
software 

Word bank or word 
prediction software 

Word bank or word 
prediction 
software 

Word bank or word 
prediction 
software 

Word bank or word prediction 
software 

Word bank or word 
prediction 
software 

Word bank or word prediction 
software 

Ex
am

pl
e:

 

We weto on the FeL 
Soes on the Bus Me 
and Melinda R 
isneine to Sistr 
Socnr 

We gt a pla gnd. 
We like it. I have a 
cr it is fast is fun. 
The sol BUS IS 
DRIFINg tothaFiol 
Dtrit. 

I	  play	  a	  game.	  I	  went	  
to	  my	  fnid	  house.	  I	  
went	  to	  get	  a	  egg	  to	  
eat.	  I	  went	  to	  chansh	  
on	  Sun	  day.	  I	  kiss	  my	  
momer	  sun	  day.	  I	  can	  
walk	  my	  dog.	  I	  sat	  in	  
my	  house.	  I	  went	  to	  
the	  saing	  in	  ring.	  

I	  like	  the	  Eastas	  bne.	  He	  
com	  into	  are	  hs.	  We	  like	  
the	  Eastas	  bne.	  We	  will	  
have.	  Fun.	  He	  bz	  as	  gnz.	  
I	  am	  hbe	  it	  is	  Eastas.	  

Last	  Monday	  I	  took	  my	  dog	  to	  the	  
vet.	  First	  he	  got	  his	  nells	  clipt.	  
Next	  he	  got	  his	  shots.	  When	  we	  
got	  in	  the	  room	  he	  barked	  alout.	  
He	  was	  scared.	  Finily	  it	  was	  over.	  
When	  it	  was	  over	  he	  got	  a	  treet!	  

I	  went	  feshing	  for	  two	  
day	  and	  the	  skeet	  
moning	  I	  cot	  a	  catfish.	  I	  
askd	  my	  daddy	  if	  I	  cud	  
eat	  it	  for	  dener	  he	  sed	  it	  
was	  to	  smol	  to	  eat	  it	  my	  
papa	  sede	  to	  let	  it	  go	  so	  
I	  can	  cache	  it	  nekstime	  
and	  let	  it	  git	  biger	  and	  
see	  if	  we	  can	  eat	  it	  
nekstime	  if	  I	  can	  eat	  it	  I	  
will	  eat	  it	  I	  will	  prdly	  ask	  
for	  sakes	  decause	  I	  love	  
it	  so	  much.	  

This	  sumer	  Im	  going	  to	  Cala-‐fornya.	  
And	  Im	  going	  there	  in	  a	  air	  plane.	  
Every	  summe	  I	  go	  there.	  I	  hope	  its	  
my	  best	  time	  there.	  I	  only	  bine	  on	  a	  
air	  plane	  two	  times.	  That’s	  why	  my	  
favorite	  time	  of	  the	  year	  is	  July	  or	  
June	  I	  forgot.	  So	  that	  my	  favorite	  
time	  of	  the	  year.	  There	  both	  in	  
summer.	  Ill	  see	  my	  aunt	  deedee	  
uncle	  bill	  cousin	  jake	  and	  cousin	  are	  
sisters	  and	  brothers.	  And	  abby	  is	  
grown	  up	  Jake	  is	  a	  teenager.	  And	  I	  
went	  to	  abby’s	  gragurashun.	  I	  have	  
not	  seen	  them	  senc	  last	  summer.	  
(etc.)	  
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